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FOREWORD 
 
 
A major purpose of the accreditation process is to stimulate inservice growth and school 
improvement.  Consequently, requirements include not only meeting the standards of the 
Utah State Office of Education, but also completing a school evaluation every six years. 
 
School evaluation is that effort by the local school staff to take a comprehensive look at the 
school’s program, operation, and effect.  The school determines how closely its purposes 
and philosophy coincide with its actual practices and the degree to which its stated 
objectives are being reached.  It is a three-phased program: (1) self-evaluation, (2) on-site 
evaluation by an external team of educators, and (3) implementation using units of the 
evaluation to improve the school by effecting thoughtful change.   
 
The evaluation, March 30-31, 2004, was conducted because of the school’s desire to ensure 
quality education for all students in the school, and to meet the requirements referred to 
above. 
 
The entire staff of Roy Junior High School is commended for the time and effort devoted to 
studying and evaluating the various facets of the total program and to preparing the 
materials used by the Visiting Team.  The excellent leadership given by Principal Susan 
Sweet is commended. 
 
The staff and administration are congratulated for the generally fine program being 
provided for Roy Junior High School students, and also for the professional attitude of all 
members of the group, which made it possible for them to see areas of weakness and 
strength and to suggest procedures for bringing about improvements. 
 
While these recommendations may be used to solicit financial support to acquire some of 
the materials, equipment, and services needed to carry out a more effective program, it is 
even more important that the faculty and administration utilize them as they continue to 
evaluate and modify course offerings and administrative and classroom procedures to more 
adequately meet the needs of the students of Roy Junior High School. 
 
 
 
 
Steven O. Laing, Ed.D. 
State Superintendent 
of Public Instruction 
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ROY JUNIOR HIGH SCHOOL 
 
 

MISSION STATEMENT 
 

 
Our mission at Roy Junior High School is a partnership committed to 
providing opportunities for students to develop skills necessary to be 
prepared for responsible citizenship, further learning, and productive 
employment. 
 
 
 

BELIEF STATEMENTS 
 
 

• Children are entitled to a quality education. 
• Every student deserves the opportunity to be successful. 
• High standards contribute to quality in education. 
• Attendance is directly related to success. 
• Reading is an invaluable skill to a person’s academic success. 
• Students learn better if they understand he importance of using 

their knowledge and academics for their future. 
• School balances the student’s needs, uniqueness, conformity 

and individuality to mold them into a successful part of society. 
• Education is a partnership including students, parents, school, 

and the community. 
• Teachers have the right to teach and to be held accountable for 

their choices. 
• Students and parents have the right to make choices and to be 

held accountable for their choices. 
• Students benefit from a positive, consistent, and firm learning 

environment. 
• Positive behavior is a necessity school-wide. 
• Students and staff have the right to feel physically and 

emotionally safe in the school environment. 
• Mutual respect in words and actions is essential for all. 
• Administration and teachers are more effective working as a 

team to establish and enforce fair and reasonable rules. 
• A quality education requires adequate funding to support 

professional development, technology, student programs, and 
teacher compensation. 
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MEMBERS OF THE VISITING TEAM 

 
 
 

Mary Kay Kirkland, Box Elder School District,  
Visiting Team Chairperson 

 
Kim Baker, Butler Middle School, Jordan School District 
 
Ben Lems, Olympus Junior High, Granite School District 
 
Trisha Udy, North Davis Junior High, Davis School District 

 



 

VISITING TEAM REPORT 
 

ROY JUNIOR HIGH SCHOOL 
 
 

 
CHAPTER 1:  SCHOOL PROFILE 

 
 
Roy Junior High School is a school housing 7th, 8th, and 9th grade students in the Weber 
School District.  The school was built in 1956 and has gone through various stages of 
remodeling over the past twenty years.  The school has been well-maintained, but a 
growing student body and limited access to some parts of the building create ongoing 
challenges to the organization. 
 
The approximately 900 students come to the school from four elementary schools.  With 
the development of new housing and subdivisions throughout the region, Roy Junior 
High is experiencing steady growth.  Of the nine junior high schools in Weber School 
District, Roy is expected to have the highest enrollment by the 2004-2005 school year. 
 
The organizational structure consists of one principal, one assistant principal, one part-
time and two full-time counselors, thirty-eight teachers, two secretaries, fourteen aides, 
two custodians, one resource officer, one media specialist, and a part-time technology 
specialist.  The school schedule is organized into seven class periods.  Currently, 17 
teachers are assigned to teach all seven periods during the day. 
 
One afternoon each month is devoted to strategic planning.  Students are dismissed early 
to provide time for staff collaboration and planning.  Time is allocated to department 
collaboration, as well as team and team leader meetings.  Each staff member, including 
the classified staff, is assigned to participate on one of the seven teams.  Teams meet 
together to discuss various school issues.  During the past two years, these sessions have 
been utilized for accreditation planning and inservice.   
 
a) What significant findings were revealed by the school's analysis of its profile?  
 

As the school looked at its profile, its staff members were interested to note that 
there was a high degree of correlation between the student and parent survey 
results.  One thing that surfaced was the need to address the issue of respect in the 
school.  This correlated directly with the identification by the staff of the need to 
develop a DRSL emphasizing responsible citizenship with a focus on respect. 
 
The school staff was surprised to realize that the socioeconomic level of the 
school was higher than anticipated, and that there was actually less diversity then 
they had anticipated.   
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Student achievement data indicated several areas for further study and action by 
the staff with regard to test scores.   

 
b) What modifications to the school profile should the school consider for the 

future?  
 

The school team has provided many examples of student academic achievement 
data in the profile.  While the data is disaggregated, there is no summary or 
explanation of the data.  Student achievement data only becomes useful when the 
results are analyzed, compared, explained, and questioned.  The Visiting Team 
recommends that the school staff spend more time analyzing available data to 
portray an accurate picture of who is learning and what groups need more and 
varied academic attention. 

 
 
Suggested Areas for Further Inquiry: 
 

• The Visiting Team recommends that the staff revisit the mission and beliefs on a 
regular basis to make midcourse adjustments, reflect current thinking and beliefs, 
incorporate new learning, and bring new staff members on board. 

 
• Ongoing CRT data will provide the staff with opportunities to compare groups of 

students and levels of proficiency.  This will benefit teachers in aligning curricula, 
instruction, and assessment. 

 
 
 

CHAPTER 2:  THE SELF-STUDY PROCESS 
 
 
a) To what extent has the school community engaged in a collaborative self-study 

process on behalf of students? 
 

Interviews with students, staff, and members of the Community Council made it 
clear that all stakeholders were highly involved in the accreditation process.  The 
teaching staff has been actively engaged in the process for the past two years.  
The self-study has been the major focus of collaboration meetings and staff 
development time.   

 
b) To what extent does the school's self-study accurately reflect the school's current 

strengths and limitations? 
 
The staff did a thorough job of assessing the school in the departmental reports for 
classroom effectiveness, and in the leadership teams (focus groups) for system-
wide effectiveness.  The rest of the profile focused predominately on the results of 
the student/parent surveys, demographic data, student achievement data, and 
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analysis of discipline referrals.  The Visiting Team discovered that many of the 
school’s strengths were not clearly identified in the report.  A strong mutual 
respect among teachers, students, parents, administrators, and support staff 
members was clearly evident.  The Visiting Team was impressed with the entire 
school community and its strong commitment to the school improvement process. 

 
 
 

CHAPTER 3:  INSTRUCTIONAL AND ORGANIZATIONAL 
EFFECTIVENESS 

 
 
Roy Junior High School’s desired results for student learning (DRSLs) are as follows: 
 

1. Responsible Citizenship 
2. Effective Communication Skills 
3. Resourceful Thinking 
4. Employability Skills 

 
 
Shared Vision, Beliefs, Mission, and Goals: 
 
a) To what extent did the school facilitate a collaborative process to build a shared 

vision for the school (mission) that defines a compelling purpose and direction for 
the school? 
 
There is evidence that all stakeholders, including administrators, students, 
teachers, parents, and community members worked collaboratively to build a 
shared vision.  All had opportunities to provide input and feedback on the process 
as the school completed the self-study.  Stakeholders in the community expressed 
a need to yearly revisit the school’s mission, beliefs, and goals as education and 
students are constantly changing.  Although parents and students are 
knowledgeable about the mission and the process of developing a vision, it should 
be a goal of the school to include greater numbers of parents and students in the 
actual work of building the school’s vision and identifying future goals.  

 
b) To what extent has the school defined a set of beliefs that reflect the commitment 

of the administration and staff to support student achievement and success? 
 

The majority of the belief statements relate to effective areas of school 
improvement rather than describing student academic achievement.  This area of 
concern is supported by educational research demonstrating that a caring, safe, 
and respectful environment is correlated with student achievement.  However, the 
Visiting Team recommends that the faculty and staff work to extend the school’s 
beliefs to include staff commitment to student learning and their beliefs regarding 
best practices to maximize student learning. 
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c) To what extent do the school's mission and beliefs align to support the school's 

desired results for student learning (DRSLs)? 
 

The desired results for student learning were identified through a process that 
involved administrators and staff members in several faculty meetings.  The 
selection of DRSLs is based on the school’s priorities for improving student 
learning and instructional and organizational effectiveness.  The Visiting Team 
applauds the efforts of the school to target responsible citizenship, effective 
communication skills, resourceful thinking, and employability skills as areas of 
focus for teachers and students.  The Visiting Team recommends revisiting the 
DRSLs in the future to determine whether all of the identified indicators are 
measurable and attainable within the given time frame. 

 
 
Curriculum Development: 
 
a) To what extent does the staff work collaboratively to ensure the curriculum is 

based on clearly defined standards and the Utah Core Curriculum (with inclusion 
of the Utah Life Skills)? 

 
The Visiting Team commends the staff in its efforts to work collaboratively to 
ensure that the curriculum is based on clearly defined standards and the Utah Core 
Curriculum.  Several departments and individual teachers have written or begun 
to write curriculum maps to align their curricula with the State Core.  The Visiting 
Team recommends that the staff members continue to complete and update their 
individual and departmental curriculum maps to ensure alignment.  A schoolwide 
evaluation process to make sure that curricula are clearly defined and meet the 
Utah Core would be helpful. 
 
Early release days for students once each month provide teachers and departments 
with time to meet, coordinate, and plan.  This time is being used effectively to 
collaborate and plan cross-curricular activities and lessons.  It is also a time set 
aside for professional development and collaboration on school goals.   The 
Visiting Team encourages the continued use of this time each month to revisit the 
school’s action plan, assess progress, and participate in additional training. 
 
In addition to early release days, teachers find opportunities to get together and 
share ideas during informal times.  These times include before and after school, 
during their preparation time, and during lunch.  Several teachers mentioned that 
these informal times were often the most productive and helpful in providing 
opportunities for collaboration. 

 
b) To what extent does the teaching staff work collaboratively to support the 

development of a curriculum that focuses on the school's desired results for 
student learning? 
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Desired results for student learning have been identified and the staff has come to 
consensus on the importance of the DRSLs.  Individual teachers and departments, 
as well as the school as a whole, have begun to incorporate the DRSLs in their 
teaching.  The staff members have met and collaboratively determined how to 
implement the DRSLs into their respective curricula and explicitly teach to these 
outcomes.  The school also offers a number of programs and extracurricular 
activities that reinforce the DRSLs.  The Visiting Team recommends that 
professional development activities relating to the DRSLs, as outlined in the 
action plan, continue to be a major focus of collaboration time. 
 
Members of the Community Council and PTSA are aware of the DRSLs and fully 
embrace their importance, although they had little input into their development.  
Students are also aware of the DRSLs and how they relate to their lives.  More 
involvement of community members and students in establishing the DRSLs 
would have been beneficial. 
 
The Visiting Team commends the staff members for the way they have embraced 
the DRSLs, and for their commitment to incorporating them into every aspect of 
the curriculum and activities of the school. 

 
 
Quality Instructional Design: 
 
a) To what extent does the professional staff design and implement a variety of 

learning experiences that actively engage students? 
 

The professional staff at Roy Junior High School understands that students need 
to learn in a variety of ways.  Teachers interviewed by the Visiting Team 
expressed that students need to do rather than hear what they need to learn; 
students need to also see what they are learning about and experience concepts 
firsthand.  This staff is committed to providing students with the skills they need 
to become lifelong learners, critical thinkers, and problem solvers.   
 
Administrators are also mindful of the learning environment in the classroom. 
Disruptions and interruptions are kept to a minimum, with announcements being 
made only at the beginning of the day, the end of the day, or between classes.   
 
Classrooms observed by the Visiting Team used effective classroom management 
strategies that kept students focused and engaged in their learning.  The school 
maintains a positive learning climate throughout the building.  Classrooms and 
hallways are always clean, with positive messages displayed on a variety of 
posters on the walls.   
 
Staff members meet in departments and as strategic planning teams at least once a 
month.  These meetings provide the staff with opportunities to share and discuss 
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different ways of teaching that will engage their students in learning.  Informal 
discussions also take place during lunch breaks.  Interviews with the staff by the 
Visiting Team indicated that teachers often share ideas about what instructional 
strategies are working during those times.  Staff members are commended for 
being willing share their ideas and even lesson plans with their colleagues in order 
to provide students with the greatest variety of learning experiences to help them 
succeed. 

 
b) To what extent does the professional staff employ a variety of instructional 

strategies to ensure the needs of different learners are met? 
 

The staff at Roy Junior High practices what it believes.  Students were observed 
using a variety of instructional strategies.  Students were learning in large groups 
and small flexible groups, as well as student pairs, and some were working 
individually with a teacher.  Teachers offered direct instruction as well as 
providing students with opportunities to participate in self-discovery activities.  
Students were observed reading silently, reading out loud, and completing hands-
on projects.  In one classroom where students were watching a video, they were 
also required to evaluate the content and complete a writing assignment as part of 
the activity.  A variety of note-taking forms were used in different classes. 
 
Interviews with teachers and counselors showed that ESL and special education 
students are included in regular classroom instruction as much as possible.  
Special populations are also provided with additional support outside of the 
classroom to ensure that their individual needs are met.  Students interviewed by 
the Visiting Team felt that teachers offered them a variety of ways to learn. 

 
c) To what extent do the professional staff and leadership provide additional 

opportunities which support student learning? 
 

Roy Junior High School offers many additional opportunities to support student 
learning.  Students who are struggling in classes can attend tutoring sessions after 
school on Tuesdays and Thursdays.  These tutoring sessions are run by high 
school National Honor Society students, but National Junior Honor Society 
students assist their peers as well, which gives these students who excel a chance 
to better their own understanding of the content as they teach their peers.   
 
The counseling office is collaborating with the English Department to connect 7th 
grade students who are struggling emotionally or academically with 9th grade 
students who serve as positive role models and mentors to the younger students.  
The 9th grade students chosen are those who have done well academically and 
socially during their time at Roy Junior High.  The mentoring sessions take place 
after school on Tuesdays and Thursdays, which enables the mentors to encourage 
the 7th grade students to take advantage of the tutoring program.  The mentor will 
even accompany the younger student to meet with his/her teacher to discuss 
missing work, plan for success, etc. 
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The Adventure Club is an after-school activity that is available to all students.  
Different teachers supervise and/or teach on different days.  Students who 
participate in this activity have guest speakers, activities, and field trips.  Other 
opportunities for students who are either struggling or want to be challenged 
include options classes, a MESA club and MESA tutors, tracking and monitoring 
sheets, a summer academy, NAL, science fair, foreign language fair, and music 
fairs.  The Visiting Team talked to many students who expressed the idea that the 
teachers at Roy Junior were always willing to meet before or after school to 
ensure that students who might not understand a concept would receive extra 
help.  The parents on the Community Council also gave a similar report. 

 
 
Quality Assessment Systems: 
 
a) To what extent has the staff developed classroom or schoolwide assessments 

based on clearly articulated expectations for student achievement? 
 

The staff at Roy Junior High, through its “Effective Communication Skills” 
DRSL, has implemented a schoolwide effort to include writing in every area of 
the curriculum.  To ensure that teachers across the curriculum have the same 
expectations for student writing, the Six Traits of Writing program is being used.  
English teachers teach the traits, and all teachers are being trained in how to 
assess writing using the traits.  Students interviewed by the Visiting Team are 
aware that the writing they do in every class will be assessed based on the Six 
Traits rubric.  Teachers interviewed have expressed commitment to using the Six 
Traits to improve student communication and writing skills. 
 
Teachers have developed their own classroom assessments based on their own 
content standards and expectations.  Although no specific examples were given, 
teachers reported that lesson plans and assessments were aligned to the State Core 
Curriculum standards. 
 

b) To what extent are assessments of student learning developed using methods that 
reflect the intended purpose and performance standards?  

 
Staff members at Roy Junior High use a variety of assessment methods.  The 
majority of teachers seem to have moved away from only using pencil-and-paper 
test methods.  Many use projects, writing assignments, and discussion to assess 
student learning.  Staff members have expressed a need for further training in 
developing and using rubrics to help ensure that assessments serve intended 
purposes. 
 

c) To what extent are assessments designed, developed, and used in a fair and 
equitable manner? 
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Currently teachers are on their own in designing assessments that are directly 
linked to specific instructional standards and promote student learning.  As staff 
members receive further training on how to develop and use rubrics to assess 
student learning, they will be able to design and use those assessment tools within 
and across content areas in a fair and equitable manner, and fairness will be 
further guaranteed.  

 
 
Leadership for School Improvement: 
 
a)  To what extent does the school leadership promote quality instruction by fostering 

an academic learning climate and actively supporting teaching and learning? 
 

There are really two levels of leadership at Roy Junior High.  The first level 
consists of the principal and assistant principal.  The second level is made up of 
leadership teams, which very much resemble the focus groups identified in the 
accreditation process.  Every teacher participates on a team.  The teams are 
interdisciplinary and include classified employees as well as teachers. The 
leadership teams meet once a month, and the designated leaders of the teams meet 
on a monthly basis as well.  In the beginning the teams discussed management 
issues, and raised concerns about students, parents, the building, etc.  Now the 
focus of the meetings is on student learning, data, organizational effectiveness, 
and best practices.  The principal and assistant principal each participate on a 
team, but they are not the designated leaders; they each bring one voice to the 
conversation, the same as every other member of the team. 
 
Another avenue for actively supporting teaching and learning has been the use of 
faculty meetings to share effective teaching strategies rather than focusing on 
management issues.  The principal has encouraged each teacher who attends a 
conference or a training session to share effective strategies in faculty meetings.  
This practice has been instrumental in shifting the conversation of the faculty to 
best practices to promote student learning.  Some of the results of this strategy 
include the use of a schoolwide rubric for assessing writing, the infusion of 
children’s literature into the content areas, and a focus on differentiating 
instruction across content areas. 

 
b) To what extent does the school leadership employ effective decision making that is 

data-driven, research-based, and collaborative? 
 

This administration has been actively engaged in collecting data and making data-
based decisions.  Because of the results of the student and parent surveys, the 
school has initiated a new schoolwide program on respect.  After collecting and 
analyzing the data concerning student behavior, school- and classroom-level 
consequences, and rewards, the School Discipline Committee made major 
adjustments to the schoolwide discipline plan.  When the principal proposed a 
modified schedule to provide more time for staff development, the teachers 
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countered with a substitute proposal that eventually became the model for staff 
development in the school.  The leaders of Roy Junior High seem to be committed 
to taking the time to do the right things to promote student learning and faculty 
engagement. 

 
c) To what extent does the school leadership monitor progress in student 

achievement and instructional effectiveness through a comprehensive assessment 
system and continuous reflection? 

 
The leadership of Roy Junior High periodically monitors student progress in 
acquiring essential knowledge and skills.  The administration meets with 
department chairs annually to analyze and discuss available standardized test 
scores.  The assessment data has also been shared with the leadership teams.  
Several teachers expressed a desire to have more training in interpreting and 
utilizing assessment information.  The Visiting Team recommends that the 
administration provide a comprehensive analysis of the data the school has 
already collected.  The Team also recommends that more professional 
development be provided to help teachers better understand assessment and the 
use of data to make curricular decisions.  

 
d) To what extent does the school leadership provide skillful stewardship by 

ensuring management of the organization, operations, and resources of the school 
for a safe, efficient, and effective learning environment? 

 
The schoolwide discipline plan, as well as the presence of a resource officer, 
provides a feeling of safety in the school.  Disruptions, tardiness, and 
inappropriate behavior in the halls are rarely seen because of the physical 
presence of administrators and the expectations the entire staff has for student 
behavior. 

 
e) To what extent does the school leadership make decisions related to the allocation 

and use of resources which align with the school goals, the achievement of the 
DRSLs, and school improvement efforts? 

 
Schoolwide policies and operational procedures are consistent with the school’s 
beliefs and mission, and are designed to maximize opportunities for successful 
learning.  The allocation and distribution of resources are aligned with the 
school’s goals.  Teachers were quick to point out that the administrators at the 
school are very supportive in allocating resources to support classroom 
instruction.  
  

f) To what extent does the school leadership empower the school community and 
encourage commitment, participation, collaboration, and shared responsibility 
for student learning? 
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The leadership at Roy Junior High has consciously established schoolwide 
structures, such as their leadership teams, to ensure the entire community shares 
responsibility for educational decisions made at the site.  The school has an 
extremely active and effective Community Council that includes many influential 
members of the community.  The mayor, fire chief, police chief, and PTSA 
president all participate as members of the Community Council.  Having leaders 
from the community participate in the decisions made about student learning not 
only helps to promote positive public relations in the community, but also helps 
school leaders and city leaders work together to reinforce messages of character 
education, the value of learning, and substance abuse and violence prevention. 

 
 
Community Building: 
 
a) To what extent does the school foster community building and working 

relationships within the school? 
 

The Visiting Team recognizes that positive and productive relationships exist 
among students, teachers, support staff, and administrators.  There is strong 
evidence that the school is creating and sustaining a learning environment for 
students that nurtures a sense of caring and belonging.  The Visiting Team 
encourages the staff to continue its efforts in the strategic planning meetings, by 
collaborating across departments, to foster collegiality and to provide cross-
curricular connections for students. 

 
b) To what extent does the school extend the school community through 

collaborative networks that support student learning? 
 

Roy Junior High actively engages parents and the community in the learning 
process through a variety of programs.  PTSA-sponsored after-school tutoring, 
NJHS Adventure Club, Support Groups, and the Peer Leader program are all 
examples of efforts made to enhance the relationship between the school and the 
community.  The school also involves parents in the transition process by inviting 
them to attend transition meetings as students advance through the grades.  
Parents have access to teachers and information about their students’ through 
Edline, SEOP conferences, PTC, school web pages, newsletters, and reports sent 
home by the administration.  Student performances create additional opportunities 
for parents to celebrate the talents and accomplishments of their students.  The 
Visiting Team commends the school in its efforts to build an active educational 
support team through partnerships with the community and opportunities for 
parent involvement.  
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Culture of Continuous Improvement and Learning: 
 

a) To what extent does the school build skills and the capacity for improvement 
through comprehensive and ongoing professional development programs focused 
on the school's goals for improvement? 

 
The staff clearly has a commitment to improving its skills in an effort to increase 
student learning.  Monthly meetings are dedicated to training and professional 
development.  Staff members take advantage of these meetings to meet in 
departments and committees, and as an entire staff.  Staff members work 
collaboratively during these meetings to share ideas about effective teaching 
strategies.  The administration supports such efforts through the allocation of time 
and resources to assist teachers in their professional growth.  Staff members also 
meet often on their own to share ideas about curriculum and instruction.  The staff 
members at Roy Junior High are to be commended for their departmental and 
schoolwide collaboration as they plan instruction. 
 
The Visiting Team recommends that professional development continue to focus 
on the goals outlined in the action plan, and that the team leaders design a 
comprehensive, ongoing staff development program that will meet the needs of all 
teachers as they implement the school improvement plan. 

 
b) To what extent does the school create conditions that support productive change 

and continuous improvement? 
 

The administration is to be commended for developing a culture of collaboration 
and continuous improvement.  Teachers, parents, and members of the Community 
Council and PTSA expressed feelings that the administration is receptive to new 
ideas.  There is a strong level of dedication, support, and commitment among the 
administration to productive change and improvement.  Every member of the staff 
has participated in the accreditation process, and all have a desire to work together 
to focus on student learning and schoolwide reform. 
 
Because of the commitment of the team leaders and the staff to the school 
improvement process, the Visiting Team is confident that Roy Junior High School 
will move forward to implement its action plans and create a culture of enhanced 
learning and success for all students. 
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CHAPTER 4:  NORTHWEST ASSOCIATION OF ACCREDITED SCHOOLS 
(NAAS) STANDARDS I-XI 

 
 
This section does not apply to Roy Junior High School.  Most public junior/middle 
schools are not accredited through NAAS, but only by the USOE – it is their choice 
whether to join NAAS or not. 
 
 

 
CHAPTER 5:  SCHOOL IMPROVEMENT EFFORTS – ACTION PLAN 

 
 
a) To what extent is the schoolwide action plan adequate in addressing the critical 

areas for follow-up? 
 

The action plans have been built around the implementation of the DRSLs.  They 
are comprehensive in nature and provide adequate information on strategies, time 
lines, and resources.  They do not, however, address the critical issue of who is 
learning and who is not learning in the school.  The Visiting Team is confident 
that if the action plans are followed consistently, students will be more respectful, 
better communicators, more critical thinkers, and have increased skills to obtain 
and keep employment.  But the Team is concerned that, with the exception of 
writing, none of the action plans specifically address gaps in academic 
performance as identified through analysis of student achievement data.  The 
Visiting Team encourages the school leadership teams to spend additional time 
analyzing disaggregated achievement data to accurately identify groups of 
students who are struggling, especially in the area of math.  An action plan to 
address critical needs in academic achievement could then be designed.   

 
b) To what extent is there sufficient commitment to the action plan, schoolwide and 

systemwide? 
 
The school community, including teachers, parents, and students, is committed to 
the success of the students at Roy Junior High.  The Visiting Team was impressed 
with the level of understanding students and parents had of the DRSLs, and with 
their dedication to moving forward in infusing instruction of the DRSLs into 
every classroom and activity at the school.  The staff recognizes that the self-
study is the beginning of a six-year process to implement the plan.   

 
c) How sound does the follow-up process that the school intends to use for 

monitoring the accomplishments of the schoolwide action plan appear to be?  
 
The leadership team has designed progress indicators for each step of the action 
plan.  These progress indicators are a good beginning to chart the progress of 
implementation of the strategies outlined in the plan.  The Visiting Team 
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challenges the team leaders to move beyond indicators of completion of steps to 
the challenging work of identifying performance indicators through faculty 
conversations to determine proficiency targets and schoolwide scoring tools to be 
used by teachers in every classroom.  

 
 
 

CHAPTER 6:  MAJOR COMMENDATIONS AND RECOMMENDATIONS 
OF THE VISITING TEAM 

 
 
Commendations: 
 
• The Visiting Team commends the staff for its efforts to collaborate within and 

across departments and curricular areas.  Some teachers have partnered with 
faculty in other departments to coordinate content and assignments.  There has 
been an intentional effort to use common assessment tools across content areas 
and grade levels (e.g., the use of a schoolwide rubric for writing). 

 
• The Visiting Team commends the staff on the positive and productive working 

relationships that have been established among students, teachers, support staff, 
administrators, and the community.  There is strong evidence of the effectiveness 
of the work of the school’s stakeholders as a learning community. 

 
• The Visiting Team commends the school community on its deep understanding of 

the desired results for student learning.  The staff and community have come to a 
consensus on their DRSLs; shared the DRSLs widely among students, staff and 
the community; and developed indicators for the DRSLs.  The school is well on 
its way to developing an assessment system for full inclusion of the DRSLs in the 
school program. 

 
• The Visiting Team commends the staff on creating and supporting a learning 

climate for students that nurtures a sense of caring and belonging that is evident in 
every facet of the work of the school.  The administrators, staff, students, and 
community members genuinely care for and about each other, and about the well 
being of every member of the school community. 

 
• The Visiting Team commends the staff on providing equal access and 

opportunities for all student populations.  Special care has been taken to 
accommodate the needs of at-risk learners, students with disabilities, ESL 
students, and students of various ethnicities.   

 
• The Visiting Team commends the administration on the leadership and support it 

has provided throughout the process of self-study.  Great care has been taken in 
bringing students, teachers and Community Council members together to discuss 
important issues focused on student learning.  The Visiting Team is confident that 
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the school community can and will implement the action plan and the 
recommendations of the Visiting Team. 

 
 
Recommendations: 
 
• The Visiting Team recommends that school staff members closely examine 

student achievement data and data collected by leadership teams (focus groups) 
for inclusion in the school’s action plans.  The action plan needs to be aligned 
with the data and evidence provided in the school profile, the departmental 
information, and focus group reports, as well as the DRSLs. 

 
• The leadership team has included an adequate amount of disaggregated data in the 

school profile.  However, the Visiting Team recommends that more analysis of 
the data be done and shared with the school staff and community.  It is difficult to 
determine who is learning and who isn’t, causes for celebration and for concern, 
and next steps to positively affect student achievement without some kind of 
analysis and summary of the information provided.  

 
• The school has very high expectations for student behavior, and there is a highly 

structured plan in place to support those expectations.  The Visiting Team 
recommends that the school staff members work together to clearly define their 
expectations for student achievement and to develop an intervention plan to 
provide support for students that goes into effect at the first sign of academic 
failure. 
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